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ABSTRACT

Thispaperexploreshowaformativeassessment-basedblendedEnglish-as-a-foreign-language(EFL)
listeningcourseaffectsstudents’perceptionsof their listeningperformanceandwhatdifficulties
theymayencounterduringthecourse.ThestudywascarriedoutattheHueUniversityofForeign
LanguagesinVietnam.SixtystudentsmajoringinEnglishtookpartinthisstudy.A5-pointLikert-
scalequestionnaireandsemi-structuredinterviewswereusedtocollectthedata.Theresultsshow
thatthestudentspositivelyperceivedtheuseofonlineformativeassessmentinblendedlanguage
classrooms.Thefindingssuggestthattheonlinelearningplatformsupportedlearnersinexperiencing
richonlinelearningresources,activelyengagingaflexible,personalisedlearningenvironmentand
effectivelypracticingtheirlisteningskills.Regardingdifficulties,thelackoftechnicalskills,and
anxietyrelatedtosocialcommunicationstrategieswereperceivedascommonchallengesthatlimit
learnerengagementinthepeer-feedbackactivityandinthecollaborativelearningcommunity.
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INTRodUCTIoN

Inrecentyears,onlineandblendedlearninghavebeenincreasinglypopular inhighereducation,
expediting the development of online learning and distance programmes (Garrison & Vaughan,
2008).Onlineformativeassessmentinthisstudyisdefinedasawiderangeofnon-gradedassessment
methodsthatareusedbyteacherstofocusonthedetailsofstudentperformance,learningeffortsand
academicachievementduringalesson,unitorcourse,suchasqualitativefeedback,portfoliosand
non-gradedquizzesortests(Huyta,2010).Muchrecentresearchhasinvestigatedthetransformation
fromin-classtoonlineformativeassessmentinanumberofsubjectfields,includingscience(Baleni,
2015),MediaArts(McCarthy,2017),andvarioustechnology-relatedsubjects(Nguyen,2017),but
littleattentionhasbeenpaidtothefieldoflanguage.Inaddition,technologyadvancehaspopularised
blended learning, a mixed mode of online and face-to-face learning, in language courses. This
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studyaimstoexplorethewayEFLlearnersperceivetheimpactofonlineformativeassessmentin
ablendedlisteningcourse.Giventhedifficultyandcomplexskillsinvolvedindevelopingstudents’
listening,thisstudymayshedlightonhowlearnerlisteningskillscouldbeeffectivelyimprovedwith
theassistanceofformativeassessment,aswellasprovidepracticalguidancetohelpteachersplan
anddelivertheirblendedlisteningcoursemoreefficiently.Thisexploratorystudyisguidedbythe
followingtworesearchquestions:

1. Whatarethelearners’perceptionsoftheimpactofonlineformativeassessmentontheirlistening
practiceinanEFLblendedcourse?

2. Whatarethedifficultiesthatstudentsmayencounterduringtheimplementationofaformative
assessment–basedblendedlisteningcourse?

BACKGRoUNd

Effective Learning Environments
Bransfordetal.(2000)arguedthataneffectivelearningenvironmentshouldbelearner-,knowledge-,
assessment-,andcommunity-centred(Figure1).

A learner-centred learning environment views learners as individuals, scaffolding them by
their different initial levels to intended learning goals and taking into consideration their initial
knowledge,attitudes,cultureandlanguageproficiency.Thisenvironmentisalsorelevanttotheterm
‘diagnosticteaching’:“attempt[ing]todiscoverwhatstudentsthinkinrelationtotheproblemson
hand,discuss[ing]theirmisconceptionssensitivelyandgiv[ing]themsituationstogoonthinking
aboutwhichwillenablethemtoreadjusttheirideas”(Bransfordetal.,2000,pp.133–134).

Inaknowledge-centred environment,knowledgeisviewednotmerelyasacollectionofideas,
factsandskillsbutalsoasarich,interconnectedstructurethat“helpsstudentsbecomemetacognitive
byexpectingnewinformationtomakesenseandaskingforclarificationwhenitdoesn’t”(Bransford
etal.,2000,p.137).

Acommunity-centred environmenttreatsstudentsasmembersofcommunitiesofco-learnersat
thelevelsofcourse,program,institutionandsocietyandenhancesconstructiveinteractionamong
themtoadvancelearning.Therefore,Bransfordetal.(2000)concluded,“Atthelevelofclassrooms

Figure 1. Perspectives on learning environments (Bransford et al., 2000)
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andschools,learningseemstobeenhancedbysocialnormsthatvaluethesearchforunderstanding
andallowstudents(andteachers)thefreedomtomakemistakesinordertolearn”(p.145).

Anassessment-centred environmenttreatsassessmentandfeedbackascontinuousanddetailed
toscaffoldlearningandteaching.Bransfordetal.(2000)notedthat“[t]eachershavelimitedtimeto
assessstudents’performanceandprovidefeedback,butnewadvancesintechnologycanhelpsolve
thisproblem”(p.142).Thedevelopmentoftechnologicallysupportivelearningtoolscanprovide
learnersandeducatorswithafacilityforin-processevaluationsofstudentcomprehension,learning
needsandacademicprogressduringthelearningprocess,especiallyinblendedcourseswhereonline
qualitativepeer-/instructorfeedbackorcomments,onlinenon-gradedquizzes,ande-portfolioscan
beindicativeofstudentlearningprogressandachievement.

Formativeassessmentisviewedasanimportantandfundamentalperspectiveofthedesignof
effectivelearningenvironmentsbecauseitsupportslearnerstoreviseanddeveloptheirqualityof
thinkingandlearning(Bransfordetal.,2000).Theabovefourcharacteristicsneedtobealignedin
waysthatoverlap,mutuallyaffectandsupportoneanotherincreatingadesirablelearningenvironment
(face-to-faceoronline)forlearners.Thisalignmentplaysanimportantroleinacceleratingthelearning
processbothinsideandbeyondtheclassroom.Withoutthealignment,learnerscanacquirevaluable
knowledge;however,itcannotguaranteethattheyfullyunderstandthealignmentortheconnection
betweenwhattheyarelearningandwhattheyarebeingassessedfor.

Blended Learning
TheriseoftheInternethasledtopedagogicalinnovation,suchasintegratingonlinelearningintohigher
education.‘Blendedlearning’hasattractedmanydefinitions,butitisbroadlydefinedasintegrating
instructionalteachingmethods(Driscoll,2003)andisnarrowlydefinedasamixofonlinelearning
spaces,suchasonlinelearningplatformsandweb-basedtrainingandface-to-facecommunication
ortraditionalteachingapproaches(Rovai&Jordan,2004).Itinvolvesnotonlyamixtureofteaching
methodsormethodologiesbutalsotheincorporationoftechnologiesorcomputer-mediatedlearning
andteachingtools(Sharma,2010).

Evidenceforthebenefitsofblendedlearningforteachersandlearnersisaccumulating.First,
theblendedlearningmodelnotonlyallowsteacherstomoreeffectivelymanagestudentsasgroups
andindividualsandcreateactive,flexiblelearningenvironments(Tayebinik&Puteh,2012)butalso
offers learnersextra learningopportunities thanks toa largervarietyofdeliverymodes(Owston
etal.,2013).Studieshavealsoexploredthebenefitsofblendedlearningforlearners’satisfaction,
whichconnectstopositivechangesinlearners’experiencesandlearningoutcomes(Deperlioglu&
Kose,2013).Inshort,blendedinstructionhasbeenencouragedincontemporaryhighereducation
becauseitaimsforacoherentharmonybetweenonlinelearningspacesandface-to-faceinteraction
(Neumeier,2005).

Formative Assessment – From In-Class to online
Assessmentisconsideredacoreactivityinformalhighereducation(Bransfordetal.,2000)andis
basicallyseparatedintotwomaintypes,namelyformativeandsummativeassessment(Strijbos&
Sluijsmans,2010).Whilesummativeassessmentisconductedasapersonalevaluationattheend
ofacourse,formativeassessmentisviewedasastudent’sfullacademicprogressandislinkedto
thelearningprocessthroughvariouskindsofactivitiessuchasqualitativefeedbackfrompeersor
instructors,onlineformativequizzesorassignments,andonlinelearningreflections(Meyenetal.,
2002).Manystudieshaveshown that in-class formativeassessmentbringsnumerousbenefits to
learning,suchasenhancinglearnerperformance(Nicoletal.,2014),learnerautonomy(Gould&
Day,2013),self-regulation(Xiao&Yang,2019),andsocialrelationshipsamonglearnersorbetween
learnersandteacherwithhigh-qualityfeedback(Crooketal.,2012).

Withtheboomoftechnology,manyresearchersandeducatorshavemovedtheirresearchinterest
fromin-classtoonlineformativeassessment.Researchhasshownthatonlineformativeassessment
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promoteslearningandteachinginmanyaspects,suchasprovidingongoing,immediatefeedbackand
engaginglearnersinauthenticlearningtasksandcriticallearningprocesses.First,timelyfeedback
supportslearnersindeep,self-regulated,transferablelearningbyfosteringlearnerengagementand
motivation(Carusoetal.,2019;Ogangeetal.,2018).Italsohelpsthemtoidentifytheirstrengths
and weaknesses and to continuously self-evaluate their performance (Wolsey, 2008). Second,
high-quality peer/teacher feedback fosters interactive, collaborative online learning communities
byprovidingstudentswithdiverselearningtasksinvolvinginteractionswithpeersandmeaningful
dialoguesbetweenteachersandlearners(Baleni,2015;Sorensen&Takle,2005;Vonderwelletal.,
2007).Online formativeassessment also improves students’ summativeassessmentperformance
withself-testquizzes(Angus&Watson,2009).Authentic,engaginglearningtasksbroadenlearners’
responsibilitiesandautonomyandpromotetheircapacitytotransferknowledgetoreal-lifesituations
(Crisp&Ward,2008).

Anumberofkey featuresanddesignprinciplesorapproacheshasbeensuggested tocreate
effectiveonlineformativeassessment(Gikandietal.,2011).Firstly,instructorsarerequiredtoprovide
learnerswithnecessaryongoingdocumentationoftheirprogressandeffortsaslearningevidence.
Secondly,thedesignofformativeassessmenttasksshouldfostersharedresponsibilitiesandshared
goalsamongcoursememberstofacilitateeffectivecollaboration.Finally,teachersshouldreconsider
thecourseobjectivesandensurethediverseuseofavarietyofonlinetaskssuchasasynchronous
discussion,quizzes,web-basedtools,ande-portfoliostoeffectivelyobtaininformationaboutlearners’
understandingandalloweducatorstomeettheirgoalsaswellaslearners’needs.Thetechnology
platform chosen to support formative assessment must be well aligned with teaching objectives
becausecertain technological toolsaremoresuitable thanothersdependingon thenatureof the
learningtasks(Garcíaetal.,2016).

Inlanguage-teachingclassrooms,technologyalsopositivelyinfluencesformativeassessment.
Forexample,Vasquezetal.(2017)emphasisedtheimportantroleoftechnology,suchasprimary
school learners using tablets and interpersonal computers when adopting self-paced formative-
assessmentstrategiesinlearningtospell.Theresultsshowedthattabletshelpedtodevelopaformative
assessmentstrategyformeetinglearners’specificneedsandfosteringcollaborativework,aswellas
bringingamorepositiveimpactonthelearningprocess.Onlineformativeassessmentisalsoacrucial
learninginstrumentinreading(Peyghambarianetal.,2015)andTOEICclass(Joyce,2018).The
findingsshowedthatonlineformativeassessmentsupportedEFLlearnerstoimprovetheirreading
comprehension(Peyghambarianetal.,2015)andachievebetterperformanceinsummativereading
tests(Joyce,2018;Peyghambarianetal.,2015).Inaddition,TangandWu’sstudy(2017)examined
howautomatedwritingevaluation(AWE)assistedEFLwritinginstruction.Theresultsrevealedthat
theformativeuseofAWEtoolmediatedwritinginstructionbyprovidingimmediateandobjective
evaluation, aligning learning and assessmentgoals, aswell as enhancing social interactions and
learnerautonomy.

Inforeign-languagelearning, listeningisconsideredacrucial,difficultskill.It isacomplex
activitythatrequiresthegreatestprocessingdemandsbecause“learnersmuststoreinformationin
short-termmemoryatthesametimeastheyareworkingtounderstandtheinformation”(Rubbin,
1995,p.8).Second,designingclassroomlisteningactivitiesisanongoingchallengeformanylanguage
teachersbecause listening is an active and interactivemeaning-negotiationprocess inwhich the
learnershouldbeanactiveratherthanpassivereceiverofauralinput(Rost,1991).Inthepast,the
mainbarriertodevelopinglearners’listeningskillswaslimitedauthenticauralmaterials.Nowadays,
technologydevelopmentinlanguageeducationoffersanabundantcollectionoffreeonlinelearning
resourcestolanguagelearnersandeducators(Romeo&Hubbard,2011).Withoutdenyingtheability
oftraditionallisteningclassroomstoprovidelearnerswithvaluableauralinput,itwouldbemeaningful
toinvestigatehowtheintegrationandadaptationofonlinelearninginalisteningcoursecanengage
studentsinlisteningtasks.Inthisrespect,formativeassessmentinblendedenvironmentsisclaimed
torespondwelltolearners’needs(Vasquezetal.,2017),facilitatelisteningpracticebyrichonline
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listeningresourcesandflexiblelearningspacesoropportunities(Romeo&Hubbard,2011),fostera
self-regulatedandcollaborativelearningenvironment(Xiao&Yang,2019),andimprovelearners’
performanceinsummativeassessment(Joyce,2018;Peyghambarianetal.,2015).However,how
onlineformativeassessmentimpactslanguagestudents’learningattitudesandperformancereceives
littleattention;thisresearchattemptstoshedsomelightfromthisperspective.

Formative Assessment in a Blended-Learning Course
Blendedlearninginvolvestheintegrationoflearningcontentandinstructionalteachingmethodsin
variouslearningmodestomaximisethestrengthsofeachmodeandoptimiseeducationeffectiveness.
Therefore,integratingonlineformativeassessmenttasksintoablended-learningcourseassiststhe
learningprocessinmultipleways.First,thevariednatureofformativeassessmentprovideslearners
withopportunitiestocloselyinteractwithpeersandinstructorsviainformationsharingoronline
discussionsinbothofflineandonlinelearningspaces(Gikandietal.,2011).Theeffectivedesign
of formative assessment in blended courses encourages ongoing collaboration among learners
andteachers,whichnurtureseffectivelearningcommunitiesthroughscaffolding,suchasongoing
observationorimmediatefeedback(Baleni,2015;Sorensen&Takle,2005).Second,thediversified
applicationofformativeassessmenthelpsteacherssetmorelearningobjectivesinblendedcourses,
whichimproveslearners’engagementandinterestinbothclassesandhelpsteachersevaluatemore
studentskillsandknowledge(Nguyen,2017;Young,2002).Finally,formativeassessmentinblended
platformsoffersteachersmoreongoingopportunitiestoevaluatestudentperformanceandtoidentify
theirlearninggapsbyfeedbackandappropriatescaffolding,evenbeyondtheclassroom(McCarthy,
2017).Thiscanhelplearnersachievetheir learningobjectivesandmeet their identifiedlearning
needsmoreeffectively.

Insummary,manystudieshaveevaluated the impactof technology integrationon language
learninginhighereducation.Onlineformativeassessmentisasignificanttaskinthelearningprocess;
alongwithidentifyingtheaforementionedbenefitsofformativeassessment,mostblended-learning
studieshavefollowedthetrendofanalysingcoursedesignortheimpactofframeworkimplementation
invariousnon-languageeducationmajors,suchastechnology,scienceandgeneraleducation.

However, only a few studies have examined the efficacy of online formative assessment in
blendedcoursesinlanguagelearningmajorsand,further,toourknowledge,noresearchhasbeen
conductedonlisteningskills.Therefore,thecurrentstudyinvestigateslearners’perceptionsofthe
impactofonlineformativeassessmentonlisteningpracticeinablendedcourse.Learner-initiated
perceptionsmustbestudiedasthefirststepbecausetheycanprovideconvincingevidencetoextend
theformativeassessment–centredblended-learningframeworkfrombasiclevels,suchasactivities
andcourses,tohigherlevels,suchasprogrammesandinstitutions.Theinvestigationoflearners’
voicesisespeciallyneededinlocaleducationalcontextswherestudentshavelittle-to-noexperience
informativeassessmentandblendedlearningatthetertiarylevel.Amuchmoredetailedpictureof
students’learningexperiencesinthenewlearningenvironmentswouldincreasestudentacceptance
and,eventually,institutionalpolicyandadoption.

METHodoLoGy

Background and Participant Information
Thecurrentstudytookplaceover15weeksintheDepartmentofEnglishattheUniversityofForeign
Languages, Hue University in Vietnam. The subjects were 60 first-year English major students
whotookablendedlisteningcoursecomprisingtwoclasses.Bothclassesweretaughtbythesame
Vietnameseteacher,andeachlessonlasted100minutesperweek.Theteacherbriefedthestudents
ontheresearchpurposeinthetwolisteningclassesshetaughtandrecruitedtheparticipantswith
theirconsentonbehalfoftheauthors.
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The Blended-Learning Framework and Course Materials
A blended-learning framework that combined a variety of learning activities was introduced to
assesslearnersandevaluatethebenefitsofonlineformativeassessmentintheblendedcourse.The
blendedcoursewasdesignedtoreflecttheessenceofblendedlearning,thatis,“theoptimummixof
coursedeliveryinordertoprovidethemosteffectivelanguagelearningexperience”(Sharma,2010,
p.457).BasedonBransfordetal.’s(2000)work,anassessment-basedblended-learningframework
(seeFigure2fordetails)wascreatedtoguidethedesignofthelearningandassessmenttasks.This
frameworkhighlightedtheimportanceoffourlearningcharacteristics:learner-centred,knowledge-
centred,assessment-centredandcommunity-centredlearning.

Theblendedcourse,whichwashostedonanLMSplatform(Schoology),wasdesignedtohelp
studentspractisetheirlisteningskillsover15weeksandconsistedofthreeformativeassessment
tasks:(A)onlinegroupdiscussion,(B)weekly/monthlylisteningtestsand(C)onlineself-reflections.
Asseen inFigure2, theblendedcoursedesign, including face-to-faceandanonlineclassroom,
aimednotonlytoextendthelearningspaceforlisteningpracticebutalsotocreateeffectivelearning
environmentsbydesigningnumerousonlineformative-assessment tasks.While theonlinegroup
discussionaimedtoenhancecommunity-andlearner-centredcharacteristics,theonlineformative
assignmentsfosteredassessment-andknowledge-centredcharacteristics.Finally,theonlinelearning
reflectionshighlightedthelearner-centredcharacteristic(seeFigure2fordetails).

(A) Online group discussion:Thestudentswererequiredtochoosepeersandformgroupsoffiveat
thebeginningofthesemester.Duringthecourse,groupmemberstookturnsuploadingatleast
oneaudiofileperweektothelearningplatform,andtheothergroupmembersparticipatedin
discussingthecontentofthefile.Alistofsuggestedquestionsandsupportiveguidancewere
sharedbytheteacherasinitialassistance.

(B) Online weekly/monthly assignments: After each face-to-face class, the teacher uploaded
weekly/monthlylisteningexercisesalignedtothein-classlisteningthemesandskillsasextended
learningopportunitiesbeyondtheclassroom.Onereferencefolderofdiverseonlinelearning

Figure 2. Assessment-based blended learning framework
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materialswasalsosharedtohelplearnersextendtheirpracticeandfamiliarisethemselveswith
theformativetestformat.

(C) Online learning reflections:First,eachgroupmemberwasguidedtoreflectontheirlearning
progressandtheirlearningexperienceandtoevaluatetheirpeers’contributions.Second,the
studentswereencouragedtosharetheiropinionsonwhatdifficultiestheyencounteredduring
thecourseandhowthetasksshouldbeimproved.Alistofguidingquestionswasrecommended
tofacilitatethestudents’sharing.

Althoughallthreeaforementionedlearningactivitiessupportedlearnerstopractisetheirlistening
skill,theydifferedfromin-classlisteningpracticetasks,andsummativeassessmentlisteningtests
from threeperspectives.Firstly, students’performancewasnotgradedbutperformance-oriented
toreflecttheprocessthatstudentsfollowtoaccomplishataskwiththefocusonstudents’learning
effortsovertime.Secondly,thelisteningformativetaskshighlightedtheself-paced,flexible,and
personalisedaspectsofthelearningenvironmentwithoutlimitsonlearningtime,learningspaceand
leveloflanguageproficiency.Thirdly,thelisteningtasksemphasisedtheactiveroleoflearnerssuch
asgoalsetting,timemanagement,self-evaluation,andrecognisinglearninggaps.

data Collection and Analysis
Dataanalysisfocusedonthreedatasources:apaper-basedquestionnaire,semi-structuredinterviews
andstudentself-reflections.Thequestionnaireservedtoidentifystudents’reflectionsontheimpactof
onlinelisteningformativeactivitiesintheblendedcourse(R.Q.1)andonthedifficultiesorchallenges
theymayhaveencounteredduringthecourse(R.Q.2).Thesemi-structuredinterviewselicitedfurther
clarificationoftheirresponsestosomequestionsinthequestionnaire(R.Q.1)andmainlyexplored
thelearners’difficultiesduringtheimplementationofthecourse(R.Q.2)

First,eachparticipantwasinvitedtocompleteaquestionnaireimmediatelyafterthecompletion
ofthecourse.ThequestionnairewastranslatedintoVietnameseandre-examinedbytwoexperienced
translationandinterpretationteachersintheEnglishDepartment.The27-itemquestionnairedesigned
bytheresearcherswasdividedintotwoparts:aLikert-scalepartandanopen-endedpartunderfour
mainsections:(1)Personalinformation(Open-endedquestions),(2)Studentreflectionsontheimpact
ofGroupdiscussion(13Likert-scaleitems),(3)StudentreflectionsonWeekly/Monthlyassignments
(13Likert-scaleitems),and(4)StudentreflectionsonLearners’difficulties(Open-endedquestion).
Thefirstsectionofthequestionnaireelicitedtheparticipants’demographicinformation,whichwas
usedtocontactthemattheinterviewstage.Thepurposesofthesecondandthirdsectionswereto
collectinformationonhowgroupdiscussionsandweekly/monthlyassignmentsimpactedlearners’
language practice, respectively. These sections solicited participant opinions on five key factors
summarisedfromthereviewofpaststudies:(a)self-regulationoflisteningwithreferencetoXiao
andYang(2019)(6items),(b)learningresourceswithreferencetoCrispandWard(2008)(2items),
(c)peer/instructorfeedbackwithreferencetoWolsey(2008)(1item),(d)learningenvironmentwith
referencetoSorensenandTakle(2005)andVonderwelletal.(2007)(3items),and(e)languageskill
practicewithreferencetoAngusandWatson(2009)(2items).IntheLikert-typequestionnaire,the
responsesrangedfrom1(strongly disagree)to5(strongly agree).Theopen-endedsection,incontrast,
simplyaskedparticipantsaboutthedifficultiestheyencounteredduringthecourse.Thequestionnaire
wasreviewedbyanexperiencedresearcherwithexpertiseonquestionnairedesignaswellastwo
languageteacherswhohadmorethan10yearsoflanguageteachingandresearchexperience.They
thoroughlyexaminedthecontentvalidityoftheitemstoconfirmthatallquestionnaireitemswere
clearandexpressedallfacetsofeachperspectivetobemeasured.Moreover,oneoftheresearchers
carriedoutapilottestofthequestionnairewith20studentswhohadsimilarcharacteristicstothe
targetsampletochecktheclarityofinstructionsandthetimeneededtocompletetheinstrument.

Thequestionnairewasfollowedbyasemi-structuredinterviewinwhichtheparticipantswere
askedtoelaborateontheirresponsestosomequestionsinthequestionnaire.Eachinterviewlasted



International Journal of Computer-Assisted Language Learning and Teaching
Volume 11 • Issue 3 • July-September 2021

24

approximately40–60minutes.Theinterviewquestionsweredesignedbasedontheinvitedparticipants’
questionnaireresponsesandfocusedmoreonthedifficultiestheparticipantsfacedintheformative-
assessmentactivitiesintheblended-listeningcourse.Duringtheinterview,respondentswereasked
totalkabouttheirexperienceofbeingalearnerinaformativeassessment-basedblendedlistening
courseandhowtheyrespondedtothechallengesduringthecourse.Theparticipantswerealsoasked
towriteonlineself-reflectionsontheirlearningexperiencesbyidentifyingbothhowtheformative
assessmentassistedtheirlisteningskillpracticeandhowthetaskscouldbeimprovedinthefuture
tominimiselearnerdifficulties.

Regarding thequantitativeanalysis,simpledescriptivestatistics,suchas themeans(M)and
standarddeviations(SD)ofparticipants’quantitativeresponsestothequestionnaire,werecalculated
toanalysetheLikert-scaleresponsesinthreeaspects:students’attitudestowardstheusefulnessof
(1)onlinegroupdiscussion,(2)weekly/monthlyassignmentsand(3)learningdifficulties.Toobtain
morespecificdataonstudents’reflectionsonthecourseefficacy,theparticipantswereaskedtowrite
onlineself-reflections,respondtofouropen-endedquestionsinthequestionnaireandfurtheropen-
endedquestionsinsemi-structuredinterviews.Contentanalysisandcategorisationwereperformed
toanalyseallqualitativedatacollected,followingtheguidanceprovidedbyCreswellandGuetterman
(2019).Allqualitativedatacollectedfromthesesourceswerecodedandanalysedbytwocoders:
theresearcherandatrainedresearchassistant.Twocoderscodedthedata,conductedcontentand
keywordanalysisandgeneratedcategoriesfromtheparticipants’responses.Then,allcodingand
categorieswereconfirmedbytheresearcherandaninter-encoderagreementof85%wasachieved.
Categorieswerethengroupedandillustratedinatable.

RESULTS

RQ 1: Students’ Perceptions of the Impact of online Formative Assessment
ToanswerResearchQuestionOne,themeanscoresandstandarddeviationsofthestudents’responses
totheLikert-scalequestionnairewerecomputed.Thestudents’responsesarepresentedbasedon
two main online formative assessment tasks, i.e., online group discussion and weekly/ monthly
assignments,eachbeingmeasuredunderfivekeyperspectives:(1)self-regulationoflistening;(2)
learning resources; (3)peer/instructor feedback; (4) learningenvironmentand (5) language skill
practice.Notethatpseudonymshavebeengiventoparticipantsquotedinthefollowingsections.

online Group discussion and weekly/Monthly Assignments
Self-Regulation of Listening
ThedescriptivestatisticsresultsdescribedinTable1showthatthelearners’responseswereslightly
morepositivefortheweekly/monthlyassignments,mostfindingthatithelpedthempractisecritical
thinking,deeplearning(M =3.90;SD=0.78)andrecognisingtheircurrentstrengthsandweaknesses
inlistening(M=3.8;SD=0.78).Thelowestmeanscoreswereonself-regulatinglearningprocesses
(M = 3.3;SD=0.77)andactivatinglearners’ownershipandresponsibility(M = 3.4;SD=0.93).

However,mostparticipantsappreciatedtheweekly/monthlyassignmentsforequippingthemwith
thenecessarylisteningstrategiestobecomeengaged,autonomouslearners(M=4.1;SD=0.67),
followedbyhelpingthemmonitortheirlearningprogress(M=4.1;SD=0.76),andactivatinga
senseofownershipandresponsibility(M =3.7;SD=0.82).Incontrast,practisingcriticalthinking
anddeeplearninghadthelowestmeanscore(M=3.3;SD=0.70).

Theparticipantspositivelyperceivedonlinegroupdiscussionasausefulplatformthatactivated
criticalthinking,promoteddeeplearningandhelpedthemidentifytheirlearninggaps.Toalesser
degree,theonlineweekly/monthlyformativetestsalsoequippedlearnerswithlisteningstrategiesto
becomeengaged,self-regulated,responsiblelearners.
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Learning Resources
AsshowninTable2,participantsperceivedonlinegroupdiscussion(M=4.0;SD=0.74)andweekly/
monthlyassignments(M=4.2;SD=0.70)aseffectiveinprovidingrich,authenticlearningresources
topractisetheirlisteningskills.Thelearnersalsoappreciatedcollecting,storingandmanagingtheir
listeningreferences,suchaslisteningtofilesandwatchingvideoselectronicallyforonlinegroup
discussion(M =4.1;SD=0.61)andweekly/monthlyassignments(M =3.9;SD=0.77),respectively.

Regardingonlinegroupdiscussion,oneintervieweehighlightedthevarietyoflearningresources
sharedbyhispeersinforums,suchasthevarietyoflisteninggenres,topicsandEnglishaccents
acrosstheworld:

I was really motivated because of a lot of listening resources shared by my friends, firstly for knowledge, 
such as news and pronunciation tips and for entertainment, such as songs, stories and travelling tips. 
(Jimmy, Interview 5)

Turningtoonlineformativeassignments,theintervieweespraisedthereliable,instant,automatic
gradingsystem, thevarietyofquestion typesand the flexibilityof learning timeandvenue that
createdaneffectivelearningenvironmentbeyondtheclassroom,asindicatedinoneself-reflection:

Table 1. Reflections on the factor of self-regulated learner characteristics

Items 
5-point Likert-scale questions 

(1=strongly disagree; 5=strongly agree) 
N=60, response rate=100%

Online Group Discussion Weekly/Monthly 
Assignments

Mean 
(Max=5; Min=1) SD

Mean 
(Max=5; 
Min=1)

SD

1.Helpsmebeequippedwiththenecessarylistening
strategiestobecomeanengagedlearner. 3.4 0.93 4.1 0.67

5.Helpsmeincreaseasenseofstudentownership
andresponsibility. 3.3 0.80 3.7 0.82

6.Helpsmeself-regulatemylearningprogress. 3.3 0.77 4.1 0.76

7.Helpsmerecognisethestrengthsandweaknesses
inmycurrentlisteningskill. 3.8 0.78 3.5 0.90

10.Helpsmepractisecriticalthinkinganddeep
learning. 3.9 0.78 3.3 0.70

Table 2. Reflections on the learning resources factor

Items 
5-point Likert-scale questions 

(1=strongly disagree; 5=strongly agree) 
N=60, response rate=100%

Online Group Discussion Weekly/Monthly Assignments

Mean 
(Max=5;Min=1) SD Mean 

(Max=5;Min=1) SD

3.Helpsmecollect,storeandmanagemylistening
referencessuchaslisteningtofilesandwatching
videoselectronically.

3.9 0.77 4.1 0.61

4.Providesmewithrich,authenticlearning
resourcesneededtopractisemylisteningskill. 4.0 0.74 4.2 0.70
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Weekly/monthly exercises help me imagine what the final test looks like, and then I can prepare 
appropriate strategies before sitting for the final examination, and the automatic marking system 
helps me observe my listening progress over time. (Oyla, Self-reflection 15)

Peer/Instructor Feedback
AsseeninTable3,studentsfeltthatonlinegroupdiscussion(M =3.3;SD=1.06)andweekly/
monthlyassignments(M =3.5;SD=0.85)hadfairlygoodeffectsonpeer/instructorfeedback;they
weresatisfiedwiththefeedbackfrompeersandinstructorsintwotypesofactivities.However,they
assignedwidelyvaryingscores(SD=1.06)toonlinegroupdiscussion.Thissuggeststhatthestudents
haddiverseviewsregardingwhetheronlinegroupdiscussionprovidedconstructivefeedbackornot.

Thequalitativedatacollectedfromindividualinterviewsproducedmixedresultsregardingthe
onlinegroupdiscussion.Ontheonehand,onlinefeedbackallowedlearnerstodevelopcritical-thinking
skillsandcreatemoresupportivelearningspacesthanface-to-faceclassroom,asstatedbelow:

Giving comments online to my friends allows me more time to think than in-class comments. Therefore, 
I felt less stressed and gave feedback more regularly and critically. I also learned many good listening 
strategies from my friends and felt easier to tackle difficulties in listening skill by the other peers’ 
help. (Jimmy, Interview 10)

Ontheotherhand,providingandreceivingpeerfeedbackwasconsiderednoteffectivedueto
students’conventionallearningcultureandconcernsaboutnegativecomments,asArchieandOyla
mentioned:

I’m worried that my negative comments are not correct and break our friendship. (Archie, Self-
reflection 3)

Some outstanding students dominate the group discussion, so some students were not confident enough 
to share their opinions in fear of losing face. (Oyla, Interview 2)

Learning Environment
FeedbackfromtheparticipantsaboutthelearningenvironmentfactorinTable4showedthatmost
feltthatonlinegroupdiscussionandformativeassignmentsreducedstressandanxiety(M =3.8;SD
=0.98)comparedtoin-classlistening(M =4.2;SD=0.69),followedbypositiveevaluationsofthe
accessibilityfactor(M =4.1;SD=0.66)comparedtothein-classenvironment(M =4.0;SD=0.84).
However,theparticipantsgavelowerscorestothefunctionofenhancinglearner–learnerinteractions
(M=3.4;SD=0.83)andlearner–instructorinteractions(M=3.0;SD=0.59).

Theinterviewdatasupportedformativeassignmentsreducinglearningstress,asoneparticipant
reported:

Table 3. Reflections on the peer/instructor feedback factor

Items 
5-point Likert-scale questions 

(1=strongly disagree; 5=strongly agree) 
N=60, response rate=100%

Online Group Discussion Weekly/Monthly 
Assignments

Mean 
(Max=5; Min=1) SD

Mean 
(Max=5; 
Min=1)

SD

12.Facilitatesconstructivefeedbackfrompeers
andinstructors 3.3 1.06 3.5 0.85
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I can do the listening exercises many times, so I felt less stressed than in-class listening. The repeating 
function allows me to practise my skill according to my own learning pace. (Oyla, Interview 17)

These activities [the weekly/monthly assignments] allow me to engage in higher quality of learning, 
such as personal audio equipment, quiet room compared to in-class listening. (Lisa, Interview 12)

The participants also perceived that online group discussion supported social interactions
andcollaborativelearningbycreatingopen,flexible,learner-friendlylearningspacesbeyondthe
classroom.However,thelackofcommunicativeskillsanddifferencesinlanguage-proficiencylevels
amongstudentswerethemainbarrierslimitinglearners’interactions,asnotedbyMimi:

Working in groups, I felt it was not easy to communicate with the other members. Sometimes I cannot 
understand the others’ ideas [in English], and it’s hard to keep the conversation going on. I thought 
this was caused by the different language proficienc[ies] among group members. (Mimi, Interview 7)

The Practice of Listening Skill
Mostlearnersagreedthatonlinediscussionnotonlyhelpedthempractisetheirlisteningskillsmore
effectively(M=4.0;SD=0.75)butalsomotivatedthemtolistenmoreoften(M=4.0;SD=0.81).
The learners’ reflections showed that theybelieved in the effectivenessof the assessment-based
blended-learningmodelintheirpracticeoflisteningbecauseoftheextendedlearningopportunities
andspacesbeyondthetraditionalclassroom:

In the online group discussion, the listening files with diverse and interesting topics are shared each 
week, and they motivate me to listen more often at home. (Mimi, Self-reflection 32)

Similarly,theparticipantsagreedthatonlineformativeactivitiesallowedthemtopractisetheir
listeningskillsmoreeffectively(M=4.3;SD=0.65)andmoreoften(M=4.2;SD=0.63)(Table
5).Thelearners’responsesshowedthattheyperceivedtheassessment-basedblended-learningmodel
waseffectiveinaidingtheirlisteningskillsinmultipledimensions,asmentionedinthecomments:

The weekly/monthly tests help me get acquainted with the format of summative tests. (Mimi, Self-
reflection 35)

The duration of in-class listening is so limited, which is not enough to practise language skills. (Oyla, 
Interview 29)

Table 4. Reflections on the learning environment factor

Items 
5-point Likert-scale questions 

(1=strongly disagree; 5=strongly agree) 
N=60, response rate=100%

Online Group Discussion Weekly/Monthly 
Assignments

Mean 
(Max=5; Min=1) SD

Mean 
(Max=5; 
Min=1)

SD

9.Reducesstressandanxietyinlisteningcompared
toin-classlistening. 3.8 0.98 4.2 0.69

11.Iseasytonavigate. 4.0 0.84 4.1 0.66

13.Enhanceslearner–learnerandlearner–
instructorcommunicationandinteractions. 3.4 0.83 3.0 0.59
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Tosummarise,theanswertoResearchQuestionOne,therefore,isthatthestudentspositively
perceivedformativeassessmentactivitiesintheonlinelearningenvironmentasaflexible,personalised
andlearner-friendlylearningplatforminwhichtheycouldactivatetheircriticalthinkinganddeep
learning,recognisetheirlearninggaps,andeffectivelypractisetheirlisteningskillwithrichonline
learningmaterialsandresources.However,theparticipantswerenotsokeenaboutreceivingand
providingpeerfeedbacknoraboutinteractingwitheachotherinthecollaborativelearningcommunity.

RQ 2: The Students’ Learning difficulties
Anotherpurposeofthecurrentstudywastoexplorethedifficultiesexperiencedbystudentsduringthe
course.Theparticipants’responsestotheopen-endedquestionswerecategorisedbasedonkeyideas.
Atotalof82responsesrelatedtochallengeswascollectedfromthe60participants;somestudents
listedmorethanoneproblem,andafewresponseswerecollectedviaindividualinterviews.Toanswer
ResearchQuestion2,datafrominterviewsandreflectivestatementswereanalysedandcodedusing
pseudonyms.Sixmajorcategoriesofchallengesemergedfromthequalitativeanalysis(seeTable6).

Problems related to peer feedback were mentioned as a primary concern. Many reported
lackingconfidencetoproduceandreceivepeerfeedbackinonlinegroupdiscussionsduetoalackof
communicativestrategiesandsocialinteractionskillswhenworkingingroups,aspointedoutbyLisa:

It’s difficult to produce constructive feedback which encourages and supports our peers, so I often 
provide some general feedback and avoid the negative feedback because of the fear of losing face, 
breaking the social relationships or making inappropriate comments. (Lisa, Interview 25)

Manyparticipantsalsoremarkedthattheycouldnotsuccessfullydealwithtechnicaldifficulties,
suchasunstableinternetconnections,whensubmittingtheirassignmentsduetoalackoftechnical
skillsandlearningexperience.Onestudentexplained:

Table 5. Reflections on the language skill practice factor

Items 
5-point Likert-scale questions 

(1=strongly disagree; 5=strongly agree) 
N=60, response rate=100%

Online Group Discussion Weekly/Monthly Assignment

Mean 
(Max=5; Min=1) SD Mean 

(Max=5; Min=1) SD

2.Helpsmepractisemylisteningskillmore
effectively. 4.0 0.75 4.3 0.65

8.Motivatesmetolistenmoreoften. 4.0 0.81 4.2 0.63

Table 6. Challenges encountered during the course

No. Categories Frequency Percentage

1 Peerfeedback/comments 25 30%

2 Technicalproblems 21 26%

3 Anxiety 18 22%

4 Self-regulation 9 11%

5 Layoutandreadability 7 8%

6 Clarityofinstructions 2 3%

Total 82 100%
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I still prefer the summative assessment via paper-based tests in the classroom under the teachers’ 
supervision because I’m not confident enough to tackle the problems related to technologies, blended 
courses and online formative assessment. (Archie, Interview 21)

Manystudentsalsoexpressedanxietyrelatedtosocialpressureandleveloflanguageproficiency.
Althoughonlineformativeassessmentcreateda lessstressful learningenvironment thanin-class
assessmentduetotheflexiblelearningtimeandspace,manyparticipantsexpressedbeingnervous
uploadingtheirlisteningfilesforgroupdiscussionsbecausetheylackedconfidenceintheirselections,
suchasthecontentanddifficultylevelofthefile,andtheywereafraidtobecriticisedforsharing
unsuitablelisteningresources.Onestudentputitthisway:

I am afraid that the content of the listening file I share is boring and not suitable for the current level 
of proficiency of the other peers. So it’s kind of embarrassing. (Oyla, Interview data 16)

Regardingtheproblemofself-regulationskills,afewparticipantsclaimedthattheyhaddifficulty
managingtheirlearningschedulesontheirown,especiallyintheonlinelearningplatformwithout
aninstructor’ssupervision.Onestudentevenreportedthatshecouldnotsuccessfullycompleteher
monthlyonlineformative-assessmenttasksbecauseshemissedtheirduedates(Mimi,Interview25).

Tosumup,regardingtheanswertoResearchQuestionTwo,thestudentsmainlyexpressedalack
ofconfidenceinreceivingandproducingpeerfeedback,followedbydifficultiesrelatedtodigital
literacyandanxietyrelatedtothedifferencesinlevelsoflanguageproficiency.

dISCUSSIoN

Using Formative Assessment to develop Listening Strategies 
to Foster Self-Regulated, Life-Long Learners
Regarding self-regulation, the findings show that formative assessment tasks can equip learners
withnecessaryself-regulationskillstobecomeactive,life-longlearnerstoimprovetheirlistening.

During the course, integrating formative assessment supported learners to develop the
characteristicsofself-regulatedlearners,includingincreasingasenseofstudentownership,activating
criticalthinkinganddeeplearning,self-monitoringtheirlisteninglearningprogress,andrecognising
gapsincurrentlisteningskills.Specifically,theforumactivitiesallowedlearnerstopractiselistening
inacollaborativeonlinelearningcommunitybysharingtheirunderstandingoflearningobjectives,
identifyingstrengthsandweaknesses,andthenrevisingtheirworkbasedonmulti-directionaldialogues
among learners and teachers.This fosteredgroupworking strategies, critical thinking, anddeep
learning.Formativeassignmentsasindividualactivitiesalsohelpedlearnersbecomeengagedand
autonomousbyhelpingthemacquireasenseofresponsibility(workingindividually),self-manage
theirlearningschedules(logicallearningandplanner-making),andself-monitortheirlearningprogress
(comparinglearningprogressovertime).

However,afewparticipantsencounteredchallengesrelatedtoself-regulation,timemanagement,
andschedule-planning.Perhapsthelong-perioddominanceofsummativetestsandstudentdependence
on teachers’ supervision in local exam-oriented learning culture can explain these issues.These
learninghabits sometimes limit the active roles and self-regulation capacitiesof some language
students.Therefore,teachersshouldpromoteformativeassessmenttasksinlanguagecoursesand
graduallyreduceteacherscaffoldingovertimetominimisethedominanceofin-classtestsandend-
of-semesterexaminationsandeffectivelyactivatelearners’self-regulationstrategies.

Thesefindingssupportpreviousstudies’conclusionsthatformativeassessmentcanfosterstudent
self-regulated language learning by helping learners become more aware of their strengths and
weaknesses,equippingthemwithnecessarystrategiestotacklelearningactivitiesforfuturelearning
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(Xiao,2017),anddevelopingtheirdeepunderstandingofandcapabilityforself-regulatedlearning
(Xiao&Yang,2019).ThepresentresearchalsoextendsLam’s(2014)resultsonformativeassessment,
promotinglearners’understandingofassessmentcriteriaandincreasinglearningmotivation.

Facilitating Positive Learning Experience by Formative Assessment
Onlinegroupdiscussionsshowedpromiseasformative-assessmentactivitiesthatsuccessfullyprovided
authenticonlinelearningresourcesandcreatedaflexiblelearningenvironment.Theparticipants
positivelyevaluatedtheeffectivenessofthevarietyofgenres,content,andauthenticEnglishaccents
inregardtopractisinglisteningskills.Thisfindingisconsistentwithearlierresultsthatauthentic
learning tasks and materials relevant to real-life situations can develop learners’ capacities to
transferknowledgetonewsituations(Mackey,2009),createdeep,collaborative,reflectivelearning
environments (Crisp & Ward, 2008), and support students in becoming self-regulated, life-long
learners(Herringtonetal.,2006).

Regardingtheweekly/monthlyformativeassignments,thequantitativeandqualitativeresults
demonstratedthattheyprovidedlearnerswithmoreopportunitiesandlearningtoolstoimprovetheir
listeningskills.Theyfamiliarisedparticipantsnotonlywiththesummativeassessmentformatbut
alsowithotherformatsoflisteningtasks,producingalearner-friendlyenvironmentforcontinuously
practisinglanguageskillsaccordingtolearners’personallearningpaceswiththeassistanceofonline
learningtoolsandreceivinginstantfeedbackandaccurategrading.Thelearners’reflectionsagree
withtheresultsofSmith(2007)andAngusandWatson(2009):immediatefeedbackfromself-test
quizzesallowsstudentstoself-evaluate,monitor,andrevisetheirperformance(Smith,2007)and
helpsthemachievehigherlevelsofperformanceinsummativeassessment(Angus&Watson,2009).

Building an Interactive online Community of Practice 
for Learners with Formative Assessment
Regardinginteraction,onlinegroupdiscussionwasnotsuccessfulinenhancinginteractionsamong
peersbeyondtheclassroom.Althoughthestudentspositivelyperceivedtheforumasacollaborative
learningcommunityinwhichthey“canlearnfromeachother,sharethecommoninterest,andbuild
upfriendship”(Lisa,Interview20),manyreportednotfeelingconfidentwhenworkingingroups.
ThisfindingdiffersfromVonderwelletal.’s(2007)andSorensen’s(2005)results,whofoundonline
collaborative learningcommunitiesprovidedynamicopportunities for social interactions among
groupmembers.Thestudents’anxietyaboutsocialcommunicationandcollaborativelearningwas
possibly rooted in their lack of social interaction skills, communication strategies, and cultural
knowledge.Anotherpossibleexplanationis thedominanceofstrongstudentsanddiscrimination
againstlearnerswithlowerlevelsoflanguageproficiencyorcontribution.Therefore,teachersshould
increaselearners’confidenceandengagementbyencouragingcommentsfromlessactivestudents,
balancingcomments amonggroupmembers andequipping studentswithnecessary social skills
inonlinecommunitylearninginparallelwiththemainlearningtasks.Moreover,teachersshould
increaseparticipants’interactionsingroupsbyinvolvingguidingquestionsandaligningtheforum
topicswithtextbookthemes.

Second,forasimilarreason,onlinegroupdiscussionwasfoundnottobeanidealplatformfor
elicitingpeerfeedback.Althoughtheactivitywasoriginallydesignedtosupportpeerfeedback,the
participantsdidnotactivelyengageinprovidingfeedbacktoeachother.Sinceonlinepeerfeedback
as a formof formative assessment is still anewactivity in language teaching, learnerspossibly
encounteredproblemsrelatedtoculturallearningorsocialpressure,suchaslosingface,breaking
socialrelations,andlackingrelevantstrategiestogenerateandrespondtofeedbackeffectivelyamong
learners.Anotherpossibleexplanationis that learnerssometimesfaceddifficultiesexpressingor
clarifyingideasclearlyinwrittenEnglishwithouttheassistanceofverbalandnon-verballanguage
forms,asinface-to-faceclassrooms.ThisresultisconsistentwiththefindingsofMcCarthy(2017)
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inthattheparticipantshighlyvaluedfeedbackfromtheirinstructorsasexpertsineducationwho
providedmorein-depthanalysisthantheyreceivedfromgeneralpeerfeedback.Therefore,future
implementationshouldconsiderasystematicutilisationofvariousonlinetoolssuchasonlinechats,
SNSsandemailtoovercometheabsenceofinformalcommunicationchannels,suchasbodyexpression
andoralquestionscommoninin-classinteractions,inanalysinglearnerunderstanding(Wolsey,2008).
Scaffoldingmayofferalternativetopicstocontinuethethreadofdiscussion(Vonderwelletal.,2007).

Solutions to difficulties Arising From the Formative 
Assessment–Based Blended EFL Listening Course
In the formativeassessment in theEFLblended listeningcourse,manyparticipantsencountered
certainlearningdifficulties.Fortheseproblemstobeminimisedformoreeffectivefutureuse,the
followingpedagogicalsuggestionsaremade:

• Languagelearnersshouldberegularlytrainedtodevelopstrategiestoworkinonlinelearning
communities,suchastechniquesforproviding/respondingtopeerfeedback,criticalthinking,
andcollaborativelearningstrategies.Thesesoftskillsshouldbepractisedandimprovedbothin
face-to-faceandonlineclassroomsthroughavarietyoflearningactivities.

• Language learners should be orientated and initially motivated by sufficient provision of
informationaboutthealignmentofthecourse’sobjectives,knowledge,formativeassessment,
andsenseofcommunityinonlinecontexts.

• Teachersshouldprovidelearnerswithmoreopportunities tobecomeacquaintedwithonline
learningresources,helphandletechnicalproblemsencounteredbythelearnersbygivingconcrete
guidanceorincludingfrequentlyaskedquestions(FAQ)sections,andorganiseco-learnergroups
toencouragecollaborative learning.Althoughonlineorblended learningmodelsencourage
activelearnerroles,instructorsshouldprovidelearnerswithappropriateassistance,especially
duringtheearlystagesofthenewlearningenvironmentandhelpthemgainmoreexperience
usingonlinelearningtools,suchasgivingencouragingcommentsandofferingpersonaltutorials.

• Teachersshouldcriticallyreconsidertheteachinggoalstochooseappropriateandvariedonline
teachingplatformstosupportformativeassessmentbecausesometypesoftechnologyaremore
effectivethanothersdependingonthenatureofthetasks.Inaddition,theuseofdiverseonline
toolswouldhelpteachersminimisethelackofphysicalinteractionwhichisoneofthemain
challengesoftheonlinelearningenvironmentcomparedtoface-to-facecontexts.

• Attheadministrativelevel,thefacultyshouldpromoteonline/blendedlearningcourses,constructa
blendedlearningsystemwhichfocusesonformativeassessment,andincreasestudentengagement
byprovidingappropriateequipment,suchaslearningspaces,stableinternetconnections,and
librarycomputers.

CoNCLUSIoN

The study examined student perceptionsof the effectiveness and challengesof online formative
assessmentinablendedEFLlisteningcourseandyieldedpositiveresultsfrommultipleperspectives.
Theresultsshowthatthecoursecreatedaflexible,activelearningenvironmentthatpromotedself-
regulatedlearningandencouragedlearners’continuousknowledgeconsolidation.Italsocontributed
tothedevelopmentofsoftskillsandlanguage-learningautonomy.However,thefindingsalsopoint
out threemain challenges to students: lacking technical skills, lacking communicative strategies
andanxietyaboutsocialpressure.Accordingly,anumberofpedagogicalimplicationscanbedrawn
toempowerassessment-centredblendedlearningcourses,includinglearnertraining,supportfrom
instructors,andsupportfromadministratorsattheprogrammeandinstitutionlevels.
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Thisstudyhasseveral limitations.First, theresearchdatawerecollectedbasedonstudents’
perceptionsthroughaquestionnaireandsemi-structuredinterviews;therefore,theirgeneralisation
maybelimited.Futureresearchshouldexaminetheefficacyofsuchcoursesthroughexploratoryand
quasi-experimentalstudiesonlargerscales.Second,thequestionnairewashandedoutimmediately
afterthecourseended,soitonlycapturedimmediatelyperceivedeffectsandchallengesfromthe
learners’responses.Futurestudiesshouldinvestigatelong-termeffects.
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APPENdIX A: QUESTIoNNAIRE

For Students
Thisquestionnaireisdesignedtoobtainyourreflectionstowardstheuseofassessment-basedblended
listeningcourse.Pleaserestassuredthatalltheinformationprovidedbyyouwillbekeptconfidential
andwillbeusedfor researchpurposesonly.YournamewillNOTbedisclosedanywhere in the
researchreport.

Pleasetakesometimetoreadandanswerthefollowingquestions.

A.Pleasechecktheappropriateanswersorwriteananswerinthespaceprovided
1. Yourname:……………………………………………………….
2. Youremailaddress:……………………………………………………….
3. Yourphonenumber:……………………………………………………….
4. Haveyouhadanyexperienceinonlinelearningortechnology-mediatedlanguagelearning

intheprevioussemesters,orintheotherlanguagecourses?
A. YesB.Notyet

IfYes,pleaseidentifyindetail(whatlanguageskills?)…………………………………………
B.Thefollowingquestionsconcerntheimpactofonlinegroupdiscussion(Forums).

Foreachquestion,makeyourchoicebasedonyourlearningexperienceduringthecourse.

Table 7. 

Items Strongly disagree Strongly agree

GD1.Onlinegroupdiscussionhelpsmebeequippedwiththenecessary
listeningstrategiesneededtobecomeautonomousandengagedlearners. 12345

GD2.Onlinegroupdiscussionhelpsmepractisemylisteningskillmore
effectively. 12345

GD3.Onlinegroupdiscussionhelpsmecollect,store,andmanagemy
listeningreferencessuchaslisteningfilesandvideoselectronically. 12345

GD4.Onlinegroupdiscussionprovidemewithrichandauthentic
learningresourcesneededtopractiselisteningskill. 12345

GD5.Onlinegroupdiscussionhelpsmeincreaseasenseofstudent
ownershipandresponsibility. 12345

GD6.Onlinegroupdiscussionhelpsmeself-regulatemylearning
progress. 12345

GD7.Onlinegroupdiscussionhelpsmerecognisethestrengthand
weaknessinmycurrentlisteningskill. 12345

GD8.Onlinegroupdiscussionmotivatemetolistenmoreoften. 12345

GD9.Onlinegroupdiscussionreducesstressandanxietyinlistening
comparedtoin-classlistening. 12345

GD10.Onlinegroupdiscussionhelpsmepractisecriticalthinkingand
deeplearning. 12345

GD11.Onlinegroupdiscussioniseasytonavigate. 12345

GD12.Onlinegroupdiscussionfacilitatesconstructivefeedbackfrom
peersandinstructors. 12345

GD13.Onlinegroupdiscussionenhancessocialcommunicationand
interactionsbetweenlearners-learners,andlearners-instructor. 12345
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C.Thefollowingquestionsconcerntheimpactofonlineweekly/monthlyassignments.

Foreachquestion,makeyourchoicebasedonyourlearningexperienceduringthecourse.

D.Thefollowingquestionsconcernthechallengesstudentsencounteredduringthecourse.

Foreachquestion,makeyourchoicebasedonyourlearningexperienceduringthecourse.

Questions:Whatarethechallengesyouencounteredduringtheimplementationofassessment-based
blendedlearningcourse?

Thanksforyourcontribution!

Table 8. 

Items Strongly disagree Strongly agree

A1.Onlineweekly/monthlyassignmentshelpmebeequippedwith
thenecessarylisteningstrategiesneededtobecomeautonomousand
engagedlearners.

12345

A2.Onlineweekly/monthlyassignmentshelpmepractisemylistening
skillmoreeffectively. 12345

A3.Onlineweekly/monthlyassignmentshelpmecollect,store,and
managemylisteningreferencessuchaslisteningfilesandvideos
electronically.

12345

A4.Onlineweekly/monthlyassignmentsprovidemewithrichand
authenticlearningresourcesneededtopractiselisteningskill. 12345

A5.Onlineweekly/monthlyassignmentshelpmeincreaseasenseof
studentownershipandresponsibility. 12345

A6.Onlineweekly/monthlyassignmentshelpmeself-regulatemy
learningprogress. 12345

A7.Onlineweekly/monthlyassignmentshelpmerecognisethestrength
andweaknessinmycurrentlisteningskill. 12345

A8.Onlineweekly/monthlyassignmentsmotivatemetolistenmore
often. 12345

A9.Onlineweekly/monthlyassignmentsreducestressandanxietyin
listeningcomparedtoin-classlistening. 12345

A10.Onlineweekly/monthlyassignmentshelpmepractisecritical
thinkinganddeeplearning. 12345

A11.Onlineweekly/monthlyassignmentsareeasytonavigate. 12345

A12.Onlineweekly/monthlyassignmentsfacilitateconstructive
feedbackfrompeersandinstructors. 12345

A13.Onlineweekly/monthlyassignmentsenhancesocial
communicationandinteractionsbetweenlearners-learners,andlearners-
instructor.

12345



International Journal of Computer-Assisted Language Learning and Teaching
Volume 11 • Issue 3 • July-September 2021

38

Tran Thi Thanh Thao, Lecturer in English Department of the University of Foreign Languages - Hue University in 
Viet Nam, holds a M.A in TESOL in Australia, and is studying PhD in English Language Education in the Educational 
University of HK. Her current research interests center on the issues in language competence, mobile learning, 
technology-enhanced language learning.

Qing Ma is associate professor at the Department of Linguistics and Modern Language Studies, The Education 
University of Hong Kong. Her main research interests include second language vocabulary acquisition, corpus 
linguistics, computer assisted language learning (CALL) and mobile assisted language learning (MALL).

APPENdIX B: SEMI-STRUCTUREd INTERVIEw SCHEME
For Students
Dearparticipants,

Thanksforyourparticipationintheresearchaswellasyourcommentsonthequestionnaire.After
analysingyourchoicesinthequestionnaire,Iwouldliketoasksomefollowingopen-endedquestions
inordertoverifyyourchoicesandyourcommentsinthequestionnaires.Pleaserestassuredthatall
theinformationprovidedbyyouwillbekeptconfidentialandwillbeusedforresearchpurposesonly.

Pleasetaketimetoreadandanswerthefollowingquestions.

1. Can you share your general reflections towards the impact of online formative assessment
activitiesimplementedinthecourseonyourlearningprocess?

2. Howdoyouevaluate theefficacyof the twomain formativeassessment activities (forums/
formativeassignments)insuggestedfactorsuchaslearningenvironment/learningresources/
peer-orinstructor-feedback/platformlayout/yourlisteningpractice?

3. Apartfromtheimpactrelatedtoyourlisteningpractice,howdoreflecttheimpactofonline
formativeassessmentactivitiesonthepracticeanddevelopmentofsoftskills,orneededstrategies
tobecomeanautonomousandengagedlearner?

4. According toyourownlearningexperience,doyouencounteranychallengesordifficulties
duringtheimplementationofonlineformativeassessmentinthelisteningcourse?

5. Intheactivityofonlinegroupdiscussion,haveyouengagedinproducingandreceivingpeer-
feedback?Doyouencounteranychallengesordifficulties?

6. Intheactivityofonlineformativeassignments,doyouencounteredanydifficultiesrelatedto
technicalissuesortimemanagement/scheduleplanner?

7. Doyouhaveanysuggestionstoimprovetheimplementationoftheassessment-basedblended
listeningcourseinthefuture?


