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Abstract: In Vietnamese upper-secondary EFL classrooms, particularly in low-resource rural areas, students often have limited
opportunities for meaningful English-speaking practice, which leads to low confidence and motivation to speak. In response to this
challenge, this action research project was conducted to integrate podcasting into EFL teaching practice with an aim of supporting
students’ speaking development. The project involved thirty-five grade 11 students at a rural upper-secondary school in Central
Vietnam. Participants engaged in podcast-creating tasks, including script preparation, podcast recording, peer listening and
feedback. Data were generated through pre- and post-project questionnaires, classroom observations, informal student interviews
and the teacher-researcher’s reflective journal. The findings suggest that podcast-creating tasks provided participants with additional
and enjoyable opportunities for speaking practice, which, from their perspectives, increased their confidence, interest in speaking
English, and perceived improvement in speaking skills. Participants also reported their challenges related to time constraints, learning
facilities, peer collaboration and instructions. The study proposes that podcast-creating tasks have the potential to be effective in

developing English speaking skills in low-resource EFL settings.
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1. Introduction

Nowadays, the ability to communicate effectively in
English has become an increasingly important goal of
English language education in EFL settings, including
Vietnam, in response to the demands of globalization.
The most recent English curriculum reform in Vietnam,
with the introduction of the 2018 General education
English curriculum has emphasized the development of
communicative competence (MOET, 2018). However,
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translating this policy into actual classroom practice is
challenging (Tran et al., 2023).

Research has documented that English teaching in

Vietnamese classrooms remains largely grammar-
focused with the emphasis on grammar, vocabulary and
reading comprehension over oral skills (Le & Barnard,
2009; Tran et al., 2023). As a result, students often have
limited opportunities to use English for real
communication in class. Even when communicative
tasks are included in textbooks, many teachers modify
and adjust them into more controlled language-focused
activities due to a variety of reasons such as large class
sizes, time pressure, and the need to prepare students for
high-stakes, non-communicative exams (Tran et al.,
2023; Vu, 2025). These challenges are more evident in
rural areas where students have little exposure to English
beyond the classroom and limited access to high-quality

learning resources. Moreover, to develop students’
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communicative competence, students need to be given
opportunities and communicative pressure to produce
accurate and meaningful “output” (see Swain, 2004).

The first author of this study, an upper-secondary
school teacher in a rural area, experienced these
challenges in her own teaching practice. Students in this
context were had low English proficiency and low
motivation to use English for communicative purposes.
Many lacked confidence and were often hesitant to
participate in English speaking activities. Their
challenges often included speaking anxiety, limited
vocabulary and insufficient opportunities for sustained
speaking practice. These classroom realities raised
pedagogical concerns not only about students’ speaking
outcomes, but also about how teachers should innovate
their speaking instruction to better support learners
within such contextual constraints.

From a sociocultural perspective, language
learning is mediated through social interaction and the
use of cultural tools (Vygotsky, 1978). This
perspective suggests that learners could develop
communicative competence more effectively when
they are provided with opportunities for meaningful
interaction and appropriate scaffolding. In low-
resource rural contexts, digital technologies such as
podcasts may function as useful mediational tools by
offering learners access to authentic input, repeated
exposure to spoken English and additional
opportunities for oral practice beyond the classroom.
These considerations encouraged the teacher-
researcher to seek an innovative approach to creating
more supportive speaking opportunities for students.

Nowadays, with the increasing availability of digital
technologies, students can potentially gain access to
high-quality English input and opportunities for English
use. Podcasts, in particular, offer a flexible and accessible
option which allows students to listen, rehearse, and
record their speech at their own pace. Previous studies
have reported numerous benefits of podcasting in EFL
classrooms. For example, podcast-creating tasks have
been found to enhance learners’ motivation, confidence,
and autonomy in language learning (e.g. Rostami,
Azarnoosh & Abdolmanafi-Rokni, 2017), while also
reducing speaking anxiety and improving their speaking
performance and pronunciation, vocabulary and oral

fluency (Hamzaoglu & Kogoglu, 2016). However, most
studies have been conducted at the university level (e.g.,
Nguyen, H. L. et al., 2023; T. H. Nguyen et al., 2025;
Yeh, Chang, Chen & Heng, 2021), leaving upper-
secondary public school contexts underexplored. Several
studies have investigated the use of podcasts in K-12
public-school settings (Hamzaoglu & Kogoglu, 2016;
Rostami et al., 2017); however, little research has been
conducted in the Vietnamese context, especially in rural
areas, where resource constraints may shape how
technology is implemented in classroom practice.
Moreover, most of these studies have examined the
effects of podcasts use on students’ motivation, attitudes
to language learning or learning outcomes, rather than
examining podcasting as part of an ongoing process in
which teachers reflect on and adapt their pedagogical
practices.

In addition, much of the action research literature in
English language education has documented the impact
of action research from teachers’ perspectives. Burns and
Edwards (2025) in their recent systematic review call for
further investigation into the impact of action research on
learners, particularly from learners’ perspectives.

To address the research gaps identified above, and
in response to this call within action research in
English language education, a classroom-based action
research study was conducted to explore podcasting as
a situated pedagogical innovation in a rural upper-
secondary EFL classroom in Central Vietnam.
Adopting sociocultural theory (Vygotsky, 1978) and
the output hypothesis (Swain, 2004), the study
investigated the perceived speaking experiences of
grade-11 EFL students as podcast-creating tasks were
implemented and refined within the contextual
constraints.
effectiveness of podcasting as a fixed intervention, the
study focuses on how technology-mediated tasks
could scaffold learners’ speaking development in a
disadvantaged setting. Accordingly, this study is
guided by the following research questions:

Rather than merely measuring the

(1) How do students perceive the use of podcast-
making tasks in developing their speaking skills in a rural
upper-secondary EFL classroom?

(2) What benefits and challenges do students
perceive during the implementation of podcasting?
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2. Literature review

2.1. Podcasts and their use in language education

A podcast is defined as “a radio program that is
stored in a digital form that you can download from the
internet and play on a computer or on a mobile phone”
(Cambridge Dictionary, n.d.). In language classrooms,
podcasts are increasingly used due to their accessibility,
portability and potential to provide authentic language
input (Rosell-Aguilar, 2015). In educational contexts,
podcasts can serve different pedagogical purposes
depending on how they are designed and used. Rosell-
Aguilar (2007, 2015) distinguished two main types of
language learning podcasts which are self-developed
podcasts by teachers or students and existing resources as
learning materials. This distinction aligns with Bueno-
Tena (2015)’s detailed classification (cited in Acevedo
de la Pefia & Cassany, 2024), which identifies four
categories: authentic non-educational podcasts, learner-
produced podcasts, teacher-produced “profcasts,” and
teacher-to-teacher podcasts for professional
development. Among these, learner-produced podcasts
have been considered particularly appropriate to be used
as a pedagogical tool for developing speaking skills,
especially in low-resource EFL contexts where
opportunities for authentic communication are often
limited. This form of podcasting shifts learners from
passive recipients of input to active language users.
Through this form of podcasts, students can engage in
repeated practice, self-monitoring and peer interaction.
2.2. Benefits of integrating podcasts into
language classrooms

A growing body of research has reported that
podcasts strengthen multiple aspects of language
competence through authentic input and meaningful
practice in language teaching settings. Podcasts are often
used as a resource for developing listening skills
(Constantine, 2007). In addition, studies have reported
tasks
opportunities to develop speaking skills (Acevedo de la

podcast-creating provide learners  with
Pefia & Cassany, 2024) and improve speaking through
reconstructive practice (Hamzaoglu & Kocoglu, 2016;
Yeh et al, 2021). For example, Yeh et al. (2021)
examined the effects of making podcasts on Taiwanese
university students’ speaking progress and perceptions of

podcast-making. Data sources included pre-test and post-
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test speaking scores, podcast recordings and reflective
essays. The findings showed students’ improvements in
speaking accuracy and fluency such as fewer pauses and
fewer mispronounced words. Similarly, Hamzaoglu &
Kogoglu (2016)’s quasi-experimental study investigated
the impact of podcasts on Turkish EFL high-school
students’ speaking performance and students’ speaking
anxiety. Data were
questionnaire, oral performance tests and interviews
before and after using podcasts. The findings indicated
that students who engaged in podcast-based tasks
demonstrated stronger oral performance and lower levels

collected from an anxiety

of speaking anxiety than those who did not use podcasts.
Interview data additionally suggested that students
perceived podcasting as a helpful tool not only for
improving pronunciation, vocabulary and fluency but
also for reducing their anxiety and enhancing confidence.

Podcast-creating tasks not only support the
development of speaking skills, but also help develop
other skills such as listening skills (Constantine, 2007)
and reading and writing through script preparation
(Acevedo de la Pefia & Cassany, 2024). Through
podcast-based instruction, students expand their

vocabulary (Hamzaoglu & Kogoglu, 2016; Liu, 2023).

Beyond language development, podcasting has been
found to enhance students’ motivation and attitudes to
English learning. For example, Rostami et al. (2017)
conducted a quasi-experimental study examining the
effects of podcast-based instruction on Iranian junior
high school EFL learners’
motivation and attitudes towards English learning. Data

speaking performance,

sources included a proficiency test, a motivation
questionnaire, speaking pre- and post-tests, and follow-
up interviews. The findings of the study revealed that
learners exposed to podcasting significantly reported
higher levels of motivation. Interview data showed
perceived the support of podcasting in
enhancing positive attitudes toward English learning and

students

autonomous learning. More recently, a study conducted
in Belgian EFL context reported that university students
experienced higher levels of social enjoyment when
participating in a cooperative podcast-creating tasks
(Alger & Eyckmans, 2026). Through peer-interaction in
small creative groups, students reported more positive
emotions such as enjoyment, gratitude, pride while
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experiencing fewer negative emotions such as shame or
boredom. Taken together, the findings from previous
studies suggest that podcast-creating tasks have the
potential to promote both language proficiency and
learner socio-emotional engagement.

In the context of Vietnam, an increasing number of
studies have applied technology-assisted language
teaching, particularly podcasting to develop students’
listening and speaking and skills in recent years (Nguyen,
H.L.etal,2023; T. H. Nguyen et al. 2025). For example,
Nguyen, H. L. et al. (2023) investigated the effects of
podcasting on non-English majored students’ perceptions
and experiences of intonation in Vietnam using
questionnaires. The results of the study revealed the
positive changes in students’ awareness of the role of
intonation and the effectiveness of podcasting in

improving students’ intonation.

Despite valuable contributions of the previous
studies, several gaps remain in the literature. First, most
previous studies on podcasting in EFL education have
been conducted at the tertiary level (e.g., Acevedo de la
Pena & Cassany, 2024; Nguyen, H. L. et al., 2023; T. H.
Nguyen et al. 2025; Yeh et al., 2021), with little attention
paid to upper-secondary EFL classrooms. Second,
studies conducted in K-12 settings have generally taken
place in relatively well-resourced contexts with reliable
internet access and adequate technological facilities
(Hamzaoglu & Kogoglu, 2016; Rostami et al., 2017).
Therefore, there is a need for further research in low-
resource rural settings where students often have limited
access to technological facilities, reliable internet
connections and quality English-learning resources.

In addition, limited attention has been paid to how
podcasting is integrated in everyday classroom practice
and how teachers adapt podcast-based activities to
respond to contextual constraints. Many experimental
studies (e.g., Hamzaoglu & Kogoglu, 2016; Rostami et
al.,, 2017) employed fixed interventions, which offer
limited insight into teachers’ roles as reflective
practitioners who continuously adjust their pedagogical
decisions during implementation. Furthermore, these
studies were conducted under relatively controlled

conditions and therefore may not fully capture the

challenges of public-school settings with limited
resources.

2.3. Challenges of podcast use in EFL classrooms
While previous studies have documented multiple
benefits of podcasts as pedagogical tools in EFL settings,
they have also reported several challenges. One of the
most frequently reported issues is related to technical
issues. For example, students in Hamzaoglu & Kogoglu
(2016) experienced difficulties with uploading their
recordings to online platforms, which constrained their
participation in podcast-creating tasks. Other challenges
were students’ unfamiliarity with technology and time
constraints. Acevedo de la Pefia and Cassany (2024)
observed that students in their study were initially
reluctant to participate and that the integration of
podcasting  tasks
constraints. Regarding podcast-creating tasks, students
experienced challenges related to limited linguistic
resources, such as vocabulary and intonation, which
affected their ability to express themselves clearly in
podcast recordings (Hamzaoglu & Kogoglu, 2016).

increased workload and time

3. Theoretical framework

The current study adopts sociocultural theory and the
output hypothesis to explain how podcast-creating tasks
may facilitate language development. Sociocultural
theory, which originates from the works of Vygotsky,
views human mental functioning as a mediated process
organised by cultural tools, activities and concepts
(Vygotsky, 1978). A central concept in sociocultural
theory is the zone of proximal development (ZPD),
which refers to the gap between what a learner can
accomplish independently and what they can achieve
under guidance or through peer collaboration (Lantolf et
al.,, 2018, 2020). In this study, podcasts and digital
platforms (e.g., Padlet and Facebook) serve as
mediational tools that provide students with access to
language input, interaction and opportunities for
speaking practice. In addition, teacher feedback and peer
feedback activities within the podcast project provide
scaffolding through modeling, feedback, and support.
These activities help students operate within their ZPD
and gradually extend their speaking abilities beyond their
current level of independent performance.
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While input and interaction are important for
language development, Swain (1985, 2004) argues that
they are insufficient for achieving high levels of
grammatical accuracy and sociolinguistic appropriateness.
The output hypothesis emphasizes the role of “pushed
output”, in which learners are pushed to produce
language that is accurate, coherent and contextually
appropriate rather than merely conveying basic meaning.
In the podcast-creating project, the requirement to
produce a digital product for a peer audience may
encourage learners to “notice” gaps not only in their use
of the target language but also their interlanguage
(Swain, 2004, p. 100). This process may help learners
recognize the discrepancies in their linguistic knowledge
as they prepare scripts, listen to their own recordings or
review their peer recordings. Through analyzing the
performance of their own and their peers, learners may
gradually self-regulate and refine their language
production to create higher-quality spoken output.

4. Context and research design

4.1. The context of the study and participants

The study was conducted at a public upper-
secondary school located in a low-resource rural area in
Central Vietnam. In this context, students had limited
opportunities for English exposure outside the classroom.
Students also had limited access to technological
resources and reliable internet connections for learning.
Their English learning largely relied on textbook-based
instruction, with only a small number of students
reporting occasional exposure to English through online
videos or social media. In such a context, it is challenging
to motivate students to learn English for communication.
The textbook used in this school was Tieng Anh - Global
success (Hoang et al., 2020) which is the most widely
used English textbook series in Vietnam.

This study involved thirty-five Grade-11 students in
the teacher-researcher’s class. Prior to the implementation
of the project, permission was obtained from the school
principal, and informed consent was collected from all
participants and their parents/guardians. The first author
acted as both the classroom teacher and the researcher,
while the second author provided research mentorship
throughout the project, supporting the research design
and reflective practice.

46

4.2. The project
Project design

The project was designed as a classroom-based
action research study which aims at providing additional
opportunities for students to practice English speaking
beyond traditional classroom interaction. The project was
motivated by the teacher-researcher’s ongoing concern
about students’ low confidence and reluctance to
participate in oral activities. The podcast-creating project
was implemented over eight weeks and followed an
action research cycle including planning, action,
observation and reflection (Burns, 2010). This paper
reports on the first cycle of the project.

Implementation of podcast-creating tasks

The project was structured using the task-based
language teaching framework (Willis, 2021) to support
students’ language development through a move from
private use to public use. The framework includes three
stages which are pre-task, task cycle and focus on form.

Pre-Task:  The provided
scaffolding by introducing the purpose of using podcasts
and podcast samples to familiarize participants with the
format and expectations. She also demonstrated how to
prepare scripts, create audio-recordings and upload them
to online platforms (i.e. Padlet and a Facebook group) so
that they could share their work and provide peer
feedback.

Task Cycle: Participants individually created three
podcast recordings over six weeks. These tasks “pushed”
participants to produce output that is accurate, coherent
and appropriate for a wider audience. During the

teacher-researcher

planning process, participants were required to select the
topics from the textbooks to facilitate the recycling of
linguistic knowledge; however, to enhance learner
autonomy and engagement, they were given the
flexibility to choose one topic of personal interest. To
prepare their scripts, they were encouraged to read and
listen widely to increase language input, and to give them
opportunities to identify and bridge their own “gaps” in
their own language use. They were also encouraged to
rehearse their recordings before uploading them. After
uploading their products, participants were required to
listen to their peers’ podcasts and provide feedback in
small groups.
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Focus on Form: This stage is to raise the
participants’ awareness of linguistic forms through peer
and teacher feedback. The teacher provided guidelines on
how to give constructive feedback including general
rating criteria (i.e., needs improvement, ok, good,
excellent), simple reactions (i.e, “wow”, “great”).
Participants were also encouraged to identify common
pronunciation, vocabulary and grammatical problems in
their peers’ podcasts and suggest possible corrections. In
addition, teacher feedback was provided through written
comments on individual students’ recordings and
through whole-class feedback sessions focusing on
common speaking issues, and students’ overall progress.
Some language-focused activities such as listen-and-
repeat, grammar practice exercises were also conducted
to reinforce learners’ language awareness and accuracy.

Ongoing support and pedagogical adaptation

The teacher-researcher provided continuous support
and made adjustments in response to students’ needs. The
support included guidance on script preparation,
encouragement for students to speak naturally rather than
“read” the scripts, assistance with technical issues related
to recording and uploading audio files. Based on ongoing
classroom observations, several adjustments were made.
For example, podcast topics were aligned more closely
with textbook topics rather than allowing open-ended
topic selection. This adjustment enabled students to draw
on recently learned vocabulary and expressions which
appeared to increase their confidence and willingness to
speak. For students who experienced difficulties
accessing the online platform, alternative submission
options were provided to ensure that all students would
participate in the project. While Padlet was initially
selected to facilitate peer viewing and feedback on a
single shared page, students who encountered technical
challenges were allowed to submit their recordings via
the class Facebook group, which was more familiar to
them. In addition, informal conversations with students
were conducted regularly to identify emerging challenges
and monitor their motivation throughout the project.

Data collection and analysis
Data were collected from multiple sources to
enhance validity and reliability (Creswell, 2014). Before

the project, a pre-questionnaire was administered to
explore participants’ perceived speaking confidence,

interest in speaking English, perceived speaking
difficulties and prior awareness of podcasting as a
learning tool. After the project, a post-questionnaire with
similar items was used to compare and identify changes
in their confidence and interest. This questionnaire also
included open-ended items to explore benefits and
challenges associated with podcast-creating tasks from
students’ perspectives. To triangulate the results,
qualitative data were collected from classroom
observations, informal student interviews and teacher-
researcher’s reflective journal. These sources helped
capture students’ experiences and their responses to
podcast-creating tasks over time.

The quantitative data were first analyzed using
descriptive statistics to identify general patterns in
participants’ responses. To determine the statistical
significance of the results, paired-samples t-tests were
conducted. The qualitative data were analyzed using
thematic analysis, as proposed by (Braun & Clarke,
2006). The analysis followed six recursive steps
including familiarizing oneself with the data, generating
initial codes, searching for themes, reviewing potential
themes, defining and naming themes and producing the
report. The coding process was facilitated by NVivo 15
software to systematically organise and categorize the
data.

Reflection and mentorship

Throughout the project, the teacher-researcher
engaged in ongoing reflection by documenting classroom
events, student responses and instructional decisions.
This reflective process was supported by regular
discussions with colleagues and mentorship from the
second author through an online platform (i.e. a Zalo
group), who provided guidance on research design, data
collection and reporting practices. Through this process,
the teacher-researcher, as a reflective practitioner,
continuously adapted pedagogical decisions to respond
to the situated needs of the participants.

5. Results

The results of the study, derived from the pre- and
post-questionnaires, classroom observations and informal
interviews, are organized in relation to participants’
experiences of podcast-creating tasks (RQ1) and the
perceived benefits and challenges of these tasks (RQ2).
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5.1. Participants’ experiences of changes in
speaking confidence

Data from pre-and post-questionnaires showed
statistically significant changes in participants’ reported
speaking confidence (see Table 1 and Figure 1). The
paired-samples t-test revealed a substantial increase in
mean confidence scores from 1.80 (SD=0.60) before the
project to 2.66 (SD=0.65) after the intervention
(1(34)=7.15, p<.001). The effect size was large (d=1.37),
indicating that the podcast-creating tasks had a strong
impact on the participants’ self-reported confidence
levels.

Before the project, most participants reported low
confidence, with a substantial proportion selecting Level
1 (30%) and Level 2 (60%). After engaging in podcast-
creating tasks, these figures dropped sharply to 5.7% and
25.7% respectively. The most notable growth occurred at
Level 3, which surged from a mere 10% before the

intervention to a dominant 65.7% after the project. This
suggests that the majority of participants transitioned
from a state of low confidence to a moderate level of
confidence after participating in podcast-creating tasks.

Table 1. Paired-sample t-Test results for participants’
perceived speaking confidence (n=35)

Stage M SD t- D- Cohen’s
value | value d
Pre- 1.80 | 0.60 | 7.15 | <.001 1.37
project

Post- 2.66 | 0.65
project

Students' self-reported speaking confidence before and after
the project

70%

60%

50%

40%

30%

Percentage of students

20%

10% l
o,

1 2 3

m Before the project

= After the project

Confidence level

Figure 1. Participants’ self-reported changes in speaking confidence

Classroom observations provided additional support
for these questionnaire results. At the beginning of the
project, many participants appeared hesitant and anxious
when asked to speak or record their voices. However,
towards the later stages of the project, participants
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uploaded their podcast recordings and engaged in peer
feedback with minimal teacher reminders. The change
suggests that participants were more familiar with the
activity and felt more confident in using English orally.
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5.2. Participants’ experiences of changes in
interest in speaking English

In addition to increased confidence, participants also
reported increased interest in speaking English (Table 2
and Figure 2). A paired-samples t-test was conducted to
evaluate the impact of the podcast-creating tasks on
participants’ perceived interest levels. The results
showed a significant change in mean interest scores,
rising from 2.95 (SD=0.82) before the project to 3.42
(SD=0.74) after the project, #(34)=3.24, p=.002. The
calculated effect size was moderate (d=0.60), indicating
a positive effect on participants’ engagement with
speaking tasks.

Table 2. Paired-sample t-test results for participants’
perceived interest in speaking English (n=35)

Stage M SD t- p- Cohen’s
value | value d
Pre- 295 | 0.82 | 3.24 | <.002 0.60
project

Post- 342 | 0.74
project

Students' self-reported interest in speaking English before and
after the project

50%
45%
40%
35%
30%

Percentage of students

25%
20%
15%
10%
o |
0%
1 2 3 4 5

Level of interest

m Before the project

= After the project

Figure 2. Participants’ self-reported changes in interest in speaking English

Prior to the project, participants’ reported interest
levels were generally moderate, with the majority
(46.7%) selecting Level 3 and a notable portion reporting
lower levels (6.7 % at Level 1 and 16.7% at Level 2).
After the project, the percentage of participants reporting
the lowest interest decreased to 0%. At the same time,
there was a significant increase in the proportion of
participants reporting higher levels, with 25.7% selecting
Level 4 and 14.3% selecting Level 5. The findings
indicate that podcast-creating tasks may have contributed
to enhancing participants’ engagement with speaking
English. Opportunities to record their voices, listen to

peers’ podcasts and provide feedback appeared to create
a more interactive and enjoyable learning experience.

5.3. Participants’ perceived improvement in
speaking skills

Data from post-questionnaires showed all
participants (n=35) reported some degree of perceived
improvement in their speaking skills after participating in
the podcast-creating tasks. No participants reported
experiencing ‘“no improvement”. The largest proportion
of participants perceived “moderate improvement”, with
40% selecting Level 3 (n=14), followed by 31.4% (rn=11)

who indicated “high improvement” (Level 4).
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However, 25.7% of participants (n=9) reported only
“limited improvement” (Level 2) and a small proportion
of participants (2.9%) indicated “very high
improvement”. These findings show variation in
participants’ perceived levels of improvement. Although
the project appeared to support speaking development,
the uneven distribution of responses may indicate that the
project did not fully address the diverse needs of all
learners equally in this rural area.

In addition, all participants expressed a willingness
to continue using podcast-creating tasks for speaking
practice. The results showed the project helped increase
participants’ engagement. Several participants noted they
became more comfortable with the podcast-creating tasks
and gradually enjoyed participating in them more.

5.4. Participants’ reported benefits of the
podcast-creating project

Through thematic analysis from post-questionnaires
and informal interviews, the results showed several
perceived benefits associated with participation in the
podcast-creating project.
identified, including increased opportunities for language
way of learning, perceived
improvement in language and background knowledge
and reduced speaking anxiety.

Four main themes were

113 {3

practice, a ‘“new

The most frequently reported benefit was increased
opportunities for practicing speaking and listening skills.
Many participants noted preparing scripts, and rehearsing
podcasts allowed them to “practice listening and
speaking much more frequently [than in regular
classroom activities]”. As one participant shared, “I have
never spoken English this much before [laugh]”. In
addition, they noted that podcast-making provided them
additional time to work on their speaking skills beyond
the class time.

Participants also mentioned that the “new” way of
learning motivated them. Participants reported that
creating podcasts made English learning “interesting”
and “enjoyable”, as the tasks differed from traditional
classroom tasks. For example, one participant shared that
“listening to my voice and my peers’ voices is fun”. They
also noted that preparing and uploading podcasts to
online platforms was a “new” experience for them;
therefore, they needed to be “much more focused” to the
teacher’ s instructions to complete tasks. Observation
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data also confirmed participants’ increased willingness to
participate in the project in later stages, as they managed
deadlines and peer-feedback activities with minimal
teacher reminders.

Other perceived Dbenefits were related to
improvements in language and background knowledge.
Many participants commented that podcast-creating
tasks encouraged them to pay more attention to
vocabulary, pronunciation and language use as they
aimed to “produce better-quality recordings”, in the
words of one participant. They added that the process
helped them expand their vocabulary and broaden
background knowledge about new topics through
preparing their own podcasts and listening to their peers’
recordings.

Participants also mentioned the benefits related to
reduced anxiety in speaking. Several participants
reported they felt less anxious about speaking English
after participating in the project. For example, one
participant commented, “I am not as afraid to speak as I
was before”, explaining that having time to practice and
rehearse before recording helped reduce their fear of
making mistakes.

5.5. Participants’ reported challenges of the
podcast-creating project

While participants reported many benefits, they also
mentioned several challenges during the implementation
of the project. The first frequently reported challenge was
limited time for completing podcast tasks. They
commented that they “lacked time” to complete tasks
because they still had to complete other work as usual.

Another challenge was related to facilities and
technology. Nearly one third of the thirty-five gradell
participants did not have their own devices such as smart
phones or computers that connected to the reliable
internet. Several of them had to use the devices of their
group members. This made podcast-making tasks
challenging. Additionally, some faced
challenges with digital platforms, particularly due to their
unfamiliarity with Padlet. One participant suggested
“adjusting the way to post the podcasts” to make the
process easier.

technical

Challenges were also reported regarding peer
assessment and  collaboration.  Although some
participants perceived the benefits of peer assessment,
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others experienced difficulties. A small number of
participants admitted the challenges of giving peer
feedback, as one participant noted that he/she “didn’t
know how to give comments and feedback”. Some
participants reported that their peers did not cooperate,
and one participant confessed he/she was sometimes
“lazy to do it”. These challenges appeared to stem not
only from participants’ limited peer feedback skills but
also their group work skills.

Finally, participants identified challenges related to
instructional clarity at the initial stage. Several mentioned
that “unclear instructions” from the teacher-researcher
caused confusion at the beginning of the podcast-making
process.

6. Reflections and future directions

The results of the study revealed that after
participating in podcast-creating tasks, participants
reported significant increases in their English-speaking
confidence and interest. They also perceived
improvements in their vocabulary, pronunciation and
background knowledge as well as a reduction in speaking
anxiety. These findings are consistent with previous
studies (e.g. Hamzaoglu & Kocoglu, 2016; Rostami et
al.,, 2017; Yeh et al., 2021). However, unlike many
previous studies, which were often implemented in
relatively well-resourced learning environments with
greater access to English input and learning resources,
the present study was situated in a low-resource EFL
context where students had limited opportunities and
motivation to use English beyond the classroom. The
findings showed participants in this study particularly
appreciated the additional opportunities for speaking
practice provided through podcast-creating
Therefore, this study contributes to the existing literature
by expanding our understanding of the potential benefits
of podcast-creating tasks for EFL learners in low-
resource EFL contexts. While participants reported
perceived improvements in their speaking skills, future
studies should incorporate more objective proficiency

tasks.

measures such as standardized speaking tests or expert-
rated rubrics to further validate these self-reported
improvements.

In addition, due to the long-standing dominance of
grammar-focused and textbook-based language teaching

in Vietnam (Le & Barnard, 2009; Tran et al., 2023),
podcast-creating tasks appeared to provide participants
with a “new” way of learning, in which they could
interact with technology and collaborate with peers in
more engaging ways. These learning experiences
appeared to encourage participants to engage more
actively not only cognitively but also socio-emotionally
in speaking English and in English learning. While Alger
and Eyckmans (2026) documented the socio-emotional
benefits of cooperative podcasting among university
students, the present study extends our understanding by
demonstrating similar benefits in a K-12 EFL context.

The findings from this study also support the
importance of “pushed output” in foreign language
learning (Swain, 1985, 2021) as it created positive
pressure for participants to focus on accuracy and
coherence alongside conveying meaning. Through script
preparation and rehearsal processes, participants had
opportunities to notice and bridge their own linguistic
“gaps”.

Simultaneously, in this low-resource rural context,
digital platforms such as Padlet and Facebook functioned
as useful mediational tools that provided learners with
access to authentic input and additional opportunities for
meaningful interactions. Peer and teacher feedback
further functioned as scaffolding, creating a ZPD in
which learners were supported by both peers and the
teacher in the co-construction of linguistic knowledge.

As the teacher-researchers who are directly involved
in the podcast-creating project, we reflected on the
success and areas for improvement. At the affective level,
we found it pedagogically rewarding and fulfilling to
witness students’ engagement in preparing scripts,
rehearsing and making attempts to make higher-quality
podcasts. Observing their efforts to listen, analyse and
give feedback to their peers’ work as well as reflecting
on how to improve their own work was a meaningful
experience for us as teachers. This experience also
encouraged us to continue integrating technology-
mediated tools in our teaching practices, particularly to
help reduce educational inequities across different areas.
When technology is effectively implemented, students in
disadvantaged areas can benefit significantly. As Low
and Ao (2018) argued, “English is undoubtedly the key
to socio-economic advancement” (p.145), and the
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unequal access to quality English education therefore
widens existing educational and social disparities. They
further emphasized that “English is the main language
used in a digitally-mediated world, making it the more
urgent that access to English is quickly and equitably
distributed across the region” (Low and Ao, 2018, p.145).
Technology-mediated teaching, such as podcast-creating
tasks may contribute to narrowing educational gaps by
providing students with greater opportunities for
exposure to authentic and higher-quality English use.

We also reflect on how to improve our technology
application, particularly podcast - creating tasks in this
low-resource rural context. One key issue was the need
for clearer guidance and ongoing support when
introducing technology-mediated speaking tasks. Initial
confusion related to unclear instructions and technical
difficulties, particularly in uploading recordings showed
that students step-by-step guidance and
modelling to participate confidently. Although the
current group organisation allowed participants to
support one another, future implementations would
benefit from greater institutional support to help bridge
the digital divide in rural areas. Another important issue
was related to peer assessment. While peer assessment
supported collaborative learning, some participants

needed

lacked necessary skills or motivation to provide
feedback. Therefore, explicit
scaffolding and modeling of effective peer- feedback
strategies as well as clearer support for the development
of group-work skills should be provided.

constructive more

In addition, aligning podcast-creating tasks with
textbook content (e.g., Global Success 11) appeared
important in reducing participants’ cognitive load and
workload as participants were able to reuse and recycle
recently learned background knowledge and linguistic
resources when producing podcast recordings. Finally,
podcast-creating tasks should be integrated in the
syllabus and assessment system as part of ongoing
assessment practices. Such integration may help reduce
students’ workload and assessment pressure while
promoting more sustained engagement with speaking
activities.

Looking ahead, further research is planned to extend
this line of inquiry beyond a single classroom to the
school level, where teachers in the English language
teaching group implement podcast-creating tasks in their
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classrooms. Future studies will examine how podcasting
and other related technology-assisted teaching are
applied by EFL teachers across the school and their
impact on teachers’ professional learning and students’
learning experiences, thereby responding to the calls for
investigating the institutional impact of action research
(Burns & Edwards, 2025).

7. Conclusion

This study examined the implementation of podcast-
creating tasks in a rural upper-secondary EFL classroom
in Vietnam. The findings suggest that podcasting
provided participants with additional opportunities to
practice speaking beyond classroom time. It may have
contributed to enhancing participants’ interest and
confidence in speaking English. Participants also
recognized several potential benefits of podcast-creating
tasks and some challenges related to time constraints,
technology access, guidance and peer assessment. The
findings highlight the importance of context-sensitive
implementation. For podcasting to be effective in this
specific rural context, these challenges need to be
addressed through careful planning, ongoing support and
pedagogical flexibility. By refining technical guidance,
strengthening peer-feedback practices, and aligning tasks
with curricular content, podcast-creating tasks may
become a sustainable and meaningful method for
language teaching and learning in similar rural contexts.
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UNG DUNG PODCAST NHAM PHAT TRIEN KY NANG NOI TIENG ANH:
NGHIEN CUU HANH PONG O TRUONG TRUNG HQC PHO THONG NONG THON VIET NAM

H6 Thj Thuy Nhién®, Phan P Quynh Tram®
aTrwerng Trung hoc Phé théng Vinh Léc, Thira Thién Hué
bTrwrong Pai hoc Ngoai ngi¥, Bai hoc Hué
Tdc gid lién hé: Phan D& Quynh Trdm - Email: pdgtram@hueuni.edu.vn
Ngay nhan bai: 13-3-2026; ngay nhan bai slra: 25-5-2026; ngay duyét dang: 10-6-2026

Toém tat: Trong cac 1op tiéng Anh & bac trung hoc phd théng tai Viét Nam, déc biét & khu vuc néng thén cé ngudn lwc han ché, hoc
sinh thuwdng cé it co hodi thue hanh néi tiéng Anh. Biéu nay lam hoc sinh thiéu tu tin va dong luc thwe hanh néi. D& gitp giai quyét van
dé nay, nghién ctru hanh déng tich hop hoat déng tao podcast vao viéc day hoc tiéng Anh dé hé tro' phat trién k§ nang néi ctia hoc
sinh. Nghién ctru dworc thye hién véi ba muwoi 1am hoc sinh I6p 11 tai mot trwdng THPT & khu vire néng thon mién Trung Viét Nam.
Hoc sinh tham gia cac hoat déng tao podcast nhw viét kich ban, thu am podcast, nghe va phan hdi cho ban hoc. Di¥ liéu dwoc thu thap
théng qua bang héi tréc va sau dw an, quan sat 16p hoc, phdng van hoc sinh va nhat ky phan tw ca gido vién. Két qua cho thdy cac
hoat dong tao podcast mang lai thém co hdi thuc hanh néi tha vi. Hoc sinh con cho biét cac hoat dong nay gidp ho tang sw tw tin, hirng
tha va tw nhan thay cé sw cai thién ky nang néi. Tuy nhién, hoc sinh ciing gap mét sé khé khan nhw han ché vé thdi gian, diéu kién
hoc tap, hop tac nhdm va hwéng dan hoat ddng. Nghién ctru cho ring hoat déng tao podcast c6 ti&m nang phat tri&én k§ nang néi tiéng
Anh trong cac mai trvorng hoc tiéng Anh nhw mét ngoai ngi ¢é ngudn lwc han ché.

Tir khéa: podcast; ki ndng nai tiéng Anh; nghién ctvu hanh dong; giang day tiéng Anh bac THPT; khu vic ndng thon.
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